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PREFACE

When | first walked into a school that had just received a significant technology grant, | expected
to find classrooms buzzing with innovation and students deeply engaged in transformative learning
experiences. What | found instead was a room full of expensive tablets collecting dust in a charging
cabinet, a handful of frustrated teachers who had received a single afternoon of training, and
a principal who quietly admitted she had no idea what they were supposed to be doing with
any of it. That moment stayed with me. It crystallized something | had been observing across
dozens of schools for years — that the problem was never really about technology. It was always
about strategy. Schools were acquiring tools without a vision, deploying platforms without a plan,
and measuring success by the number of devices purchased rather than the quality of learning
happening. This book is my attempt to offer something more useful than another enthusiastic
argument for going digital. It is a practical, honest guide to thinking strategically about digital

learning in schools.

This book is written for school leaders, curriculum coordinators, instructional coaches, and class-
room teachers who are ready to move beyond the surface-level conversation about technology in
education. You do not need to be a technology expert to benefit from these pages. You do not
need to know how to code, configure a network, or evaluate software specifications. What you do
need is a genuine interest in improving learning outcomes and a willingness to think carefully and
critically about how digital tools either serve or undermine that goal. Whether you are leading a

well-resourced independent school or navigating the constraints of an underfunded public system,



the strategic principles explored here are designed to be adaptable to your context. | have tried to
write for the practitioner who is busy, skeptical of hype, and hungry for frameworks that actually

work in real schools with real students.

The philosophy underlying this book is straightforward: technology should follow pedagogy, not
lead it. Every decision about digital learning — which tools to adopt, how to train teachers,
how to assess impact — should begin with a clear understanding of what good learning looks
like and what specific problems you are trying to solve. | am not anti-technology. | am deeply
committed to the idea that, when deployed thoughtfully, digital tools can expand access, deepen
engagement, and genuinely transform what is possible inside and outside the classroom. But
| have also seen enough failed implementations to know that enthusiasm without strategy is
expensive and demoralizing. This book asks you to slow down before you scale up, to ask hard
questions before you make big purchases, and to build the human infrastructure of professional
learning and shared vision before you worry about the digital infrastructure of hardware and

software.

The book is organized into four parts. The first part lays the conceptual foundation, exploring
what we mean by digital learning strategy, why so many school technology initiatives fall short,
and how to build a shared vision that genuinely reflects your school's values and learning goals.
The second part moves into the practical work of strategy development — how to audit your cur-
rent state, identify your priorities, engage stakeholders, and construct a multi-year roadmap that
is ambitious but achievable. The third part focuses on implementation, addressing teacher pro-
fessional development, student digital literacy, curriculum integration, and the often-overlooked
challenge of sustaining momentum after the initial excitement fades. The fourth and final part
turns to evaluation and continuous improvement, offering frameworks for measuring what actually
matters and building a culture of reflective practice around digital learning. Each chapter ends
with a set of reflection questions and practical tools designed to help you apply the ideas directly

to your own school context.

By the time you finish this book, | hope you will be equipped to lead a meaningful digital learning
strategy process in your school or system. You will have language for conversations that often
stall because people are talking past each other. You will have frameworks for making decisions
that are currently being made by default or by vendor recommendation. You will understand how
to build teacher capacity in ways that are sustainable and respectful of professional expertise.

And you will have a clearer sense of how to evaluate whether your digital investments are actually



iii
improving learning — not just increasing screen time.

| want to be honest about what this book does not cover. It is not a guide to specific platforms,
applications, or devices. The technology landscape changes too quickly for any such recommen-
dations to remain useful, and there are better resources for those comparisons. This book also
does not address the technical infrastructure questions of networking, cybersecurity, or systems
administration in depth — those topics deserve their own dedicated treatment by people with
deeper technical expertise than | possess. And while | draw on research throughout, this is not an
academic text. | have prioritized accessibility and practical application over exhaustive literature

review.

What | have tried to give you is the kind of book | wish had existed when | started this work
— honest about complexity, grounded in practice, and genuinely respectful of the difficulty of
leading change in schools. The educators | admire most are not the ones who adopted every new
tool first. They are the ones who asked the right questions, brought their communities along
with them, and kept their eyes fixed on what mattered most: the learning and flourishing of the

young people in their care. | hope this book helps you do exactly that. Now, let us begin.



To all the lifelong learners, who never stop exploring, questioning, and growing.
To those who dare to teach themselves, and then teach others.

This book is for you.
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CHAPTER 1

UNDERSTANDING THE DIGITAL
LEARNING LANDSCAPE

1.1 Understanding the Digital Learning Landscape

The classroom of the twenty-first century looks nothing like the one most school leaders attended
as children, yet in thousands of schools around the world, the fundamental dynamics of teaching
and learning have changed far less than the hardware lining the walls might suggest. Walk into
a school that proudly advertises a one-to-one device program, and you may still find students
copying notes from a projected slide, teachers lecturing to passive rows of learners, and laptops
serving primarily as expensive substitutes for paper notebooks. The devices are new; the pedagogy
is decades old. This paradox — abundant technology, modest transformation — sits at the heart
of every serious conversation about digital learning strategy, and it is the central tension this

chapter invites you to examine with fresh eyes.
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1.1.1 Defining Digital Learning: More Than Devices

When educators and administrators hear the phrase digital learning, the mind often jumps im-
mediately to hardware: tablets, interactive whiteboards, laptop carts, or the latest virtual reality
headsets. This instinct is understandable, because devices are visible, purchasable, and easy to
count. However, defining digital learning by its tools is like defining cooking by its pots — it
describes the container while ignoring the craft. Digital learning, properly understood, is a broad
and layered concept that encompasses the tools, platforms, pedagogical approaches, and learn-
ing cultures that together shape how knowledge is constructed and shared in technology-rich

environments.

A more useful working definition comes from the International Society for Technology in Edu-
cation (ISTE), which describes digital learning as any instructional practice that effectively uses
technology to strengthen a student’s learning experience. The key word here is effectively. Ef-
fectiveness implies intentionality — a deliberate alignment between the technology chosen and
the learning outcome sought. Under this definition, a teacher who uses a shared Google Docu-
ment to facilitate collaborative peer editing is engaging in digital learning. So is a student who
records a podcast to demonstrate understanding of a historical event, or a school that uses an
adaptive mathematics platform to personalize practice for students working two grade levels be-
low their peers. What unites these examples is not the sophistication of the technology but the

purposefulness of its use.

Digital learning also spans a spectrum of modalities. At one end sits fully online learning, where
instruction is delivered entirely through digital platforms with no physical classroom component.
At the other end sits technology-enhanced face-to-face instruction, where digital tools supple-
ment but do not replace in-person teaching. Between these poles lies a rich middle ground:
blended learning (combining online and in-person elements in structured ways), hybrid learning
(where some students attend in person while others join remotely), flipped classrooms (where
direct instruction is delivered via video at home and class time is reserved for application), and
project-based learning environments that use digital tools for research, creation, and publication.
Understanding this spectrum matters enormously for school leaders, because different modali-
ties require different infrastructure, different professional development investments, and different

measures of success.

Example: Consider Mooresville Graded School District in North Carolina, which became one of
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the early celebrated examples of district-wide digital transformation in the United States. Rather
than simply distributing laptops, Mooresville built its initiative around a clear pedagogical vision:
students would use technology to collaborate, create, and solve problems. Teachers received
sustained professional development focused not on how to use specific applications but on how to
redesign learning experiences. Within five years of launching its one-to-one program, Mooresville
moved from near the bottom of North Carolina districts in academic performance to near the
top — not because of the devices, but because of the intentional pedagogical shift those devices

were asked to support.

Key Insight

Technology is a multiplier, not a transformer. It amplifies existing pedagogical practice
— good or poor. Before investing in new tools or platforms, school leaders should ask:

What teaching and learning practices do we want to scale? If the answer is unclear, adding

technology will simply scale confusion faster.

1.1.2 The Historical Evolution of Educational Technology

To make wise decisions about where digital learning should go, it helps enormously to understand
where it has been. Educational technology is not a phenomenon that arrived with the smartphone.
Its history stretches back more than a century, and each era offers lessons — sometimes cautionary,

sometimes inspiring — that remain deeply relevant today.

Early Mechanization: From Lantern Slides to Television

The first wave of educational technology arrived in the late nineteenth and early twentieth cen-
turies in the form of visual aids: lantern slides, filmstrips, and eventually motion pictures. Educa-
tors of that era were genuinely excited about the transformative potential of film. Thomas Edison
famously predicted in 1913 that motion pictures would replace textbooks within ten years. They
did not. The reason is instructive: the technology was adopted faster than the pedagogy could
adapt. Teachers were given projectors but not frameworks for integrating moving images into
coherent learning sequences. Film became a novelty — something shown on Friday afternoons

— rather than a genuine instructional tool.

Radio and then television followed a similar arc. Educational broadcasting programs proliferated
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in the 1950s and 1960s, and researchers documented genuine learning gains in controlled studies.
Yet classroom integration remained superficial. The technology required passive reception; it
could not respond to a student’s confusion, adjust its pace, or invite participation. By the 1970s,
educational television had largely retreated to supplementary status, remembered today primarily
through programs like Sesame Street, which succeeded precisely because it was designed with

deep pedagogical intentionality from the outset.

The Personal Computer Era

The arrival of the personal computer in schools during the late 1970s and 1980s marked a genuine
shift, because for the first time students could interact with a machine rather than simply receive
from it. Early educational software — programs like Oregon Trail, Reader Rabbit, and Logo
— gave students agency over a digital environment. Logo, developed by Seymour Papert at
MIT, was particularly significant. Papert’s constructionist theory held that children learn most
powerfully when they are actively building something shareable, and Logo allowed students to
program a turtle to draw geometric shapes, making abstract mathematical concepts tangible and
manipulable. This was not technology as a delivery mechanism; it was technology as a thinking

tool.

However, the 1980s and 1990s also established patterns that would prove stubborn. Computers
were expensive and were therefore concentrated in dedicated computer labs, which students
visited once a week for scheduled sessions. This arrangement physically and temporally separated
technology from the rest of learning. Technology became a subject in itself rather than a medium
woven through all subjects. The habit of treating technology as a destination rather than a tool

persisted well into the tablet era and, in some schools, continues today.

The Internet Age and the Rise of Learning Management Systems

The widespread adoption of the internet in the late 1990s fundamentally changed what was
possible in education. For the first time, students could access primary sources, expert knowledge,
and global communities without leaving the classroom. Learning Management Systems (LMS) —
platforms such as Blackboard, then Moodle, and later Canvas and Google Classroom — emerged
to organize digital content, assignments, and communication in a structured online environment.
These platforms became the digital backbone of blended and online learning, and their adoption
accelerated rapidly through the 2000s and 2010s.
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The LMS era also introduced a new tension that persists today: the difference between using
digital platforms for administration (distributing worksheets, collecting assignments, recording
grades) versus using them for learning (facilitating discussion, enabling collaboration, support-
ing differentiated pathways). Many schools adopted LMS platforms and used them primarily
for the former, creating what critics called "digital filing cabinets" — organized, efficient, and

pedagogically inert.

The Pandemic Inflection Point

No historical account of educational technology can omit the seismic disruption of 2020. When
the COVID-19 pandemic forced school closures across the globe in March of that year, schools
that had invested in digital infrastructure and teacher readiness adapted with relative speed.
Schools that had not found themselves scrambling to distribute devices, establish internet access,
and train teachers in synchronous video conferencing within days. The pandemic compressed
what might have been a decade of digital adoption into a matter of weeks — and it exposed,
with brutal clarity, the inequities and uneven preparedness that had long existed beneath the

surface of education systems worldwide.

The pandemic also generated an unprecedented volume of data about what works in digital learn-
ing and what does not. Research conducted during and after remote learning periods consistently
found that student engagement and learning outcomes were most strongly predicted not by the
quality of the technology platform but by the quality of the teacher-student relationship and
the degree to which instruction was designed with student agency in mind. This finding echoes
lessons from every previous era of educational technology: the human dimensions of learning are

not displaced by technology; they are, if anything, made more important.

Table 1.1: Key Eras in Educational Technology

Era Dominant Technology Primary Lesson

1900s—1940s | Film, radio Novelty without pedagogy fades quickly
1950s—-1970s | Educational television Passive media has limited learning impact
1980s-1990s | Personal computers, CD-ROMs | Isolation in labs limits integration
2000s—-2010s | Internet, LMS platforms Administration # learning

2020s Cloud, Al, hybrid learning Relationships and design determine outcomes
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1.1.3 The Current State of Digital Education Worldwide

Understanding where schools stand today requires looking honestly at both the progress made
and the persistent gaps that remain. By most quantitative measures, device access in schools has
improved dramatically over the past decade. In many high-income countries, student-to-device
ratios have approached or reached one-to-one. Cloud-based platforms have made sophisticated
software available to schools that could never have afforded licensed desktop applications. High-
speed broadband has reached a majority of school buildings in developed economies, and mobile
connectivity has extended digital access to students in rural and remote communities that were

previously unreachable.

Yet access alone has not produced transformation. A landmark 2015 report from the Organisa-
tion for Economic Co-operation and Development (OECD), Students, Computers and Learning:
Making the Connection, analyzed data from over 70 countries and reached a sobering conclusion:
countries that had invested heavily in information and communications technology (ICT) for ed-
ucation showed no appreciable improvement in student performance in reading, mathematics, or
science. The report did not argue that technology was useless in education; rather, it argued
that technology without a coherent pedagogical strategy and without teacher preparation pro-
duced negligible results. This finding has been replicated in subsequent research with remarkable

consistency.

Case Study: Uruguay launched Plan Ceibal in 2007, becoming the first country in the world to
provide every primary school student and teacher with a free laptop. The program was logistically
remarkable — within two years, over 300,000 devices had been distributed. Researchers who
studied Plan Ceibal's outcomes found that while device access equalized dramatically, learning
outcomes did not improve commensurately in the early years. The critical missing ingredient
was teacher professional development. When Uruguay subsequently invested heavily in training
teachers to redesign their instructional practices around the devices, outcomes began to improve.
The lesson was not that the program failed; it was that hardware distribution is the beginning of

a digital learning strategy, not the end.

The Adoption-Transformation Gap

The gap between technology adoption and meaningful educational transformation is arguably the

defining challenge of digital learning strategy today. Schools can be sorted into rough categories
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along a continuum. At one end are schools in the substitution phase, where digital tools are
used to perform the same tasks as analog tools — typing a worksheet instead of handwriting
it, watching a YouTube video instead of reading a textbook passage. At the other end are
schools in the transformation phase, where technology enables learning tasks that would have
been impossible without it: students collaborating in real time with peers in another country,
analyzing authentic datasets to draw scientific conclusions, or publishing their creative work to a

global audience.

The SAMR model, developed by Dr. Ruben Puentedura, offers a useful framework for thinking
about this continuum. SAMR stands for Substitution, Augmentation, Modification, and Redefini-
tion. Substitution and Augmentation represent enhancement — doing familiar things somewhat
better. Modification and Redefinition represent transformation — doing fundamentally different
and more powerful things. Most schools, when they conduct honest audits of their technology
use, find that the vast majority of their digital activity sits in the Substitution and Augmentation
levels. Moving toward Modification and Redefinition requires not better devices but better in-
structional design, stronger professional learning communities, and a school culture that tolerates

the productive discomfort of genuine change.

Equity and the Digital Divide

No honest account of the current digital learning landscape can ignore the persistent reality of
the digital divide — the gap in access to technology and connectivity that falls along predictable
lines of income, geography, race, and language. While device access has improved in many school
buildings, the divide has shifted rather than disappeared. Today's digital divide is increasingly a
home connectivity divide: students from low-income families are far less likely to have reliable
high-speed internet at home, meaning that any digital learning strategy that extends beyond the

school day disadvantages these students structurally.

There is also a less-discussed dimension of the digital divide that relates not to access but to use.
Research by scholars including Eszter Hargittai and Mark Warschauer has consistently shown that
even when low-income students have device access, they are more likely to use technology for
passive consumption — watching videos, playing games — while their higher-income peers are
more likely to use it for creation, communication, and problem-solving. This participation gap,
as media scholar Henry Jenkins has called it, means that digital learning strategies must attend

not only to whether students have devices but to what they are being asked to do with them.
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1.1.4 Student Digital Literacy and Teacher Readiness

Of all the variables that influence the success or failure of a digital learning initiative, two consis-
tently emerge as the most powerful: student digital literacy and teacher readiness. Infrastructure
matters; leadership vision matters; curriculum design matters. But research and practice converge
on the conclusion that these two human factors are the proximate determinants of whether digital

learning produces genuine educational value.

Understanding Student Digital Literacy

Digital literacy is frequently misunderstood, particularly by educators who observe that today's
students are digital natives — a term coined by Marc Prensky in 2001 to describe young peo-
ple who have grown up immersed in digital technology. The digital native concept has been
critiqued extensively and largely discredited as an empirical claim. The fact that a student has
used a smartphone since childhood does not mean they can evaluate the credibility of online
information, understand how algorithms shape what content they see, protect their privacy in
digital environments, or use productivity software to organize complex work. These are learned

competencies, not generational inheritances.

A robust framework for student digital literacy must address multiple dimensions. The DigComp
framework, developed by the European Commission, identifies five core areas: information and
data literacy (finding, evaluating, and managing digital information); communication and collabo-
ration (interacting and sharing through digital technologies); digital content creation (developing
and integrating digital content, including basic programming); safety (protecting devices, personal
data, and wellbeing); and problem-solving (identifying needs and resolving technical problems).
Schools that treat digital literacy as a standalone subject taught once a week in a computer lab
are unlikely to develop these competencies meaningfully. Digital literacy develops most robustly
when it is embedded across the curriculum — when the history teacher explicitly teaches source
evaluation, when the science teacher requires students to analyze and visualize data, and when

the English teacher addresses the rhetoric of digital communication.

Scenario: Imagine two students, both in the same school with identical device access, both
asked to research and write a report on climate change. The first student types "climate change"
into a search engine, clicks the first result, copies several paragraphs, and pastes them into

a document. The second student uses multiple search strategies, cross-references sources for
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credibility, synthesizes information from peer-reviewed articles she has learned to access through
the school library's database, and uses a data visualization tool to create an original graph from
publicly available temperature records. Both students completed the assignment using technology.
Only one demonstrated digital literacy. The difference was not the device; it was the instructional

scaffolding and explicit teaching of research skills that the second student had received over time.

Teacher Readiness as the Critical Variable

If student digital literacy is the output that digital learning strategies seek to produce, teacher
readiness is the most powerful input that schools can control. Decades of research on educational
innovation converge on a consistent finding: teachers are the single most important school-level
factor in student learning, and this truth does not diminish in digital environments. If anything,
it intensifies, because effective digital learning requires teachers to perform a more complex and

demanding instructional role than traditional direct instruction.

Teacher readiness for digital learning encompasses several distinct but related dimensions. The
first is technical competence — the ability to use the tools and platforms that students will
encounter. This is the dimension that most professional development programs focus on, often
exclusively, and while it is necessary, it is far from sufficient. The second dimension is pedagogical
competence — the ability to design learning experiences that use digital tools to achieve spe-
cific learning outcomes more effectively than analog alternatives would. The third dimension is
adaptive confidence — the willingness and ability to troubleshoot, improvise, and learn alongside

students when technology behaves unexpectedly, which it invariably does.

The TPACK framework (Technological Pedagogical Content Knowledge), developed by Matthew
Koehler and Punya Mishra, offers a powerful model for understanding what teacher readiness
actually requires. TPACK holds that effective technology integration requires the simultaneous
and integrated development of three knowledge domains: content knowledge (deep understanding
of the subject being taught), pedagogical knowledge (understanding of how students learn and
how to design effective instruction), and technological knowledge (understanding of how specific
tools work and what they afford). The overlap of all three — TPACK — is where genuine digital
teaching expertise lives. Most professional development programs address only technological
knowledge, which is why so many teachers leave training sessions knowing how to use a new app

but uncertain how to use it in ways that genuinely improve learning.



CHAPTER 1. UNDERSTANDING THE DIGITAL LEARNING LANDSCAPE 10

Example: The New Tech Network, a school reform organization operating across more than
200 schools in the United States, has made sustained teacher professional development the cor-
nerstone of its model. Rather than one-day training sessions on specific tools, New Tech schools
participate in multi-year professional learning communities where teachers collaboratively design
project-based learning units that integrate technology purposefully. Teachers are supported by
instructional coaches who observe lessons and provide feedback grounded in both pedagogical and
technological dimensions. Schools in the New Tech Network consistently outperform comparable
schools on measures of student engagement, graduation rates, and college readiness — outcomes
that researchers attribute primarily to the quality and consistency of teacher professional learning

rather than to any specific technology platform.

Common Mistake

Many schools invest the majority of their digital learning budget in devices and platforms,
allocating only a small fraction to teacher professional development. Research consistently
suggests this ratio should be reversed or at least balanced. A school with modest devices
and excellent teacher preparation will outperform a school with premium devices and under-
trained teachers every time. When building your digital learning budget, treat professional

development as infrastructure, not overhead.

1.1.5 Building a Foundation for Strategic Digital Learning

Having surveyed the landscape — its definitions, its history, its current state, and its most critical
human variables — we are now positioned to think about what it means to approach digital
learning strategically. Strategy, in this context, means making deliberate, informed choices about
which technologies to adopt, how to sequence their introduction, how to prepare teachers and
students to use them meaningfully, and how to measure whether they are producing the intended

educational outcomes.

Strategic digital learning begins with a clear and honest picture of where a school currently stands.
This requires moving beyond anecdote and assumption to gather systematic evidence: What tools
are actually being used, and how frequently? Are they being used in ways that enhance learning
or merely replicate analog tasks? What do teachers feel confident doing, and where do they feel
unsupported? What do students experience as genuinely useful versus distracting or irrelevant?

These questions cannot be answered from a school leader's office; they require structured inquiry,
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which is why the exercises at the end of this chapter begin with a digital audit and stakeholder

interviews.

Strategic digital learning also requires a long view. The history reviewed in this chapter makes
clear that educational technology initiatives that lack patience and sustained commitment rarely
produce lasting change. The schools and systems that have achieved genuine digital transforma-
tion — Mooresville, Uruguay's Ceibal program after its second phase, the New Tech Network —
share a common characteristic: they committed to a direction over multiple years, built internal
capacity rather than depending on external vendors, and kept the focus relentlessly on learning
outcomes rather than on technology for its own sake. This kind of disciplined, evidence-informed,

human-centered approach is what the remaining chapters of this book are designed to help you

build.

The digital learning landscape is vast, complex, and rapidly evolving. Artificial intelligence tools
are already reshaping what is possible in personalized learning, automated feedback, and content
generation. Extended reality technologies are creating immersive learning environments that were
unimaginable a decade ago. The pace of change will not slow. But the principles that determine
whether any technology produces genuine educational value — intentionality, equity, teacher
preparation, student agency, and alignment with clear learning goals — are as stable as they
have ever been. Understanding these principles is the foundation on which every effective digital
learning strategy is built, and that understanding begins with an honest, clear-eyed examination

of the landscape as it actually exists today.

Key Takeaways

e Digital learning encompasses a broad spectrum of tools, platforms, and pedagogical ap-
proaches that extend well beyond simply placing devices in classrooms. Effective digital
learning is defined by the intentional alignment of technology with specific learning out-

comes, not by the sophistication or quantity of hardware available.

e The gap between technology adoption and meaningful educational transformation remains a
critical challenge for most schools today. Most schools operate primarily at the substitution
and augmentation levels of technology use, where digital tools replace or modestly enhance

analog tasks rather than enabling fundamentally new and more powerful forms of learning.
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e Understanding the historical evolution of educational technology — from lantern slides and
educational television through personal computers and learning management systems to
today's Al-enhanced platforms — helps school leaders recognize recurring patterns and
make more informed decisions about future investments. Every era has demonstrated that

technology without pedagogical intentionality produces minimal educational gain.

e Student digital literacy and teacher readiness are the two most influential factors in de-
termining the success of any digital learning initiative. Student digital literacy is a set of
learned competencies, not a generational trait, and must be deliberately developed across
the curriculum. Teacher readiness requires the integrated development of technological,

pedagogical, and content knowledge — not simply training in how to operate new tools.

Exercises

1. Digital Audit: Conduct a comprehensive digital audit of your school by listing all technol-
ogy tools currently in use across classrooms, administrative functions, and student support
services. Organize your findings in a table that categorizes each tool by frequency of use
(daily, weekly, occasional, rarely) and by pedagogical purpose (content delivery, student cre-
ation, collaboration, assessment, communication, administration). Once complete, analyze
the distribution: what proportion of tools are used for passive consumption versus active
creation? What patterns do you notice, and what do they suggest about your school's

current position on the SAMR continuum?

2. Stakeholder Perception Survey: Interview five students and five teachers individually,
using a consistent set of open-ended questions to gather their honest perceptions of how
technology currently supports or hinders learning in your school. Ask each person to describe
a specific moment when technology genuinely enhanced their learning or teaching, and a
specific moment when it created frustration or distraction. Analyze the responses for
common themes. Where do student and teacher perceptions align? Where do they diverge?

What do the gaps between perceptions reveal about your school’s digital learning culture?

3. Exemplary School Research: Research three schools or school districts recognized for
exemplary digital learning programs — you might begin with published case studies from

organizations such as ISTE, the Buck Institute for Education, or Getting Smart. For each
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school, document the specific strategies, professional development approaches, leadership
decisions, and cultural factors that contributed to their success. Then identify the charac-
teristics that all three schools share. Write a one-page reflection on which of those common
characteristics are present in your own school and which represent the most significant areas
for growth.
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